The authors ' understanding of neuro-programming 
Introduction
In the authors understanding, neuro-programming is the result of the impact on the human brain of information and communication technology (including educational one), through which in the human brain the programs of manifestation in the ontogenesis of internal creative potentials are written. We assert that the changes in the society's worldview are caused by the possibilities and quality of neuro-programming technologies that society uses.
Below, we consider the examples from the history of the theories of education in Antiquity and the Middle Ages, how representatives of Plato's line 1 gradually discovered the possibilities of educational technology 2 and regulated the formation of the society' worldview, in fact dealing with neuro-programming of generations.
The technology of individual achievement of the cultural ideal based on knowledge obtained as a result of continuous self-improvement and self-development
In the "Republic", Plato clearly defined his attitude towards education [Plato, 1994] . In education, Plato saw a new religion that had led the way into the newfound land of the soul. Vladimir Platonov formulated the purpose of Plato's theory of education as follows: "...the awakening in man a feeling of "taking care of himself," about his soul, about its communion with these lofty ideas that give a power to man over himself, affirming his "inner freedom" from subordination to any material needs or instincts up to the need for life itself" [Platonov, 2013: 80] . As Werner Jaeger noted, Plato initially considered education as a power that pursues the divine purpose, the idea of the Good to which the "best state" should strive [Jaeger, 1947] . That is why "Politeia" and "Paideia" occupy a central place in Plato's Republic.
Having proposed paideia as Socrates' new religion instead of anthropomorphic Gods who lost already their power in Ancient Greece, Plato singled out the highest stage of development in it -philosophy. In the Republic, Plato "raised philosophy in general to be the highest cultural force 3 and considered philosophers as the high caste rulers who were capable of leading their people to the heights of the Divine. It should not be forgotten that in democratic Athens, where the power belonged to free demos (ancient Greek Δῆμος -"people"), and equality and freedom continued to be cult values, Plato preached the opposite idea -the most worthy rulers were philosophers that he showed: "as the highest type of Dionysiac man"; 4 "…those for whom the truth is the spectacle of which they are enamored" [Plato, 1994: 255] ; "…who in each and every kind welcome the true being" [Plato, 1994: 261] ; "We must accept as agreed this trait of the philosophical nature, that it is ever enamored of the kind of knowledge which reveals to them something of that essence which is eternal, and is not wandering between the two poles of generation and decay" [Plato, 1994: 263] ; having in their character "the spirit of truthfulness, reluctance to admit falsehood in any form, the hatred of it and the love of truth" [Plato, 1994: 263] ; etc. Most importantly that philosophers in the understanding of Plato, from birth, possessed the same kalokagathia (καλός κάγαθός), that is, the highest ideal of spiritual perfection in the classical period of Greek culture.
Plato, following Socrates, tried to distance himself as much as possible from Greek Paideia, which had lost its authority and, accordingly, to protect philosophy that occupied a key place in his theory of education from rhetoric. In the "Republic", Plato built his paideiareligion on a completely new basis -knowledge, as the essence of a single virtue of man, his areté. 5 Cicero did not understand and undeservedly condemned this important feature of Plato's education: "…he (Socrates) separated in his discussions the ability of thinking wisely, and speaking gracefully, though they are naturally united" [Cicero, 1860: III, 60] . He continued: "Hence arose that divorce as it were of the tongue from the heart, a division certainly absurd, useless, and reprehensible, that one class of persona should teach us to think, and another to speak, rightly" [Cicero, 1860: III, 61] .
In the dialogue "De Oratore," written in 55 BC, Cicero wrote: "Wisdom without eloquence has been of little help to states, but eloquence without wisdom has often been a great obstacle and never an advantage."
6 In this popular quotation, Cicero observed a trend that had emerged shortly before his birth, according to which, contrary to the teachings of Socrates and Plato, the Platonist philosopher had not only to be engaged in rhetoric but also to perceive rhetoric as an essential part of philosophy. This convergence of the philosophical and rhetorical traditions in education was apparently "legalised" by Philo of Larissa -the head of the Third or New Academy in 110/109 BC. 7 In fact, however, Pierre Hadot correctly emphasised that doing philosophy and producing discourse about philosophy are two aspects, which were carefully differentiated in Ancient Greece.
8 In the understanding of Socrates and Plato, philosophy as a way of life is that the philosopher inspired pupils and followers to follow him, through his example, his life choice. Such a philosophy had nothing in common not only with Sokrates' traditions, which was producing discourse about philosophy as a way of life but also differed significantly from philosophy in the understanding of Cicero, Antiochus of Ascalon, Apuleius, and others, according to which the philosopher felt an urgent need for rhetoric, with which he convinced his fellow citizens to choose a way of life.
9 To live as a philosopher, to become a model for others and to convince others to follow a certain way of life, these are completely different philosophies and ways of life.
Plato devoted his theory of education not to the demos, the destructive role of which he realised according to the catastrophic consequences of the Peloponnesian War for the Athens, but to the new caste of rulers-philosophers. Werner Jaeger accurately noted: "The Paideia of the fourth century, after it saw the kingdom of earth blown into dust, fixed its home in the kingdom of heaven. [Jaeger, 1947: 8 ]. Plato's "Republic" is a book about education that pursues a divine purpose; about the philosopher-rulers who lead the demos to God; about politics in Socrates' view as "the care of the soul"; finally, about the republic as a powerful force that forms the inner world of man.
As you can see, Plato tried to save the Greek civilisation by offering it a difficult but possible format of the new technology of education: continuous and hard individual work on the perfection of the inner world, the ultimate result of which is the achievement of the ideal through knowledge. That is, Plato's "man of faith" as a cultural ideal of man, on the basis of which he wanted to build his "Republic" in the Kingdom of Heaven, was man whose virtues 5 See [Jaeger, 1947: 160] . 6 See [Cicero, 1860] . 7 In 88 BC, during the Mithridatic wars Philo left Athens and took up his residence in Rome, where one of his pupils was Cicero. See [Hadot, 2002] .
8 See [Hadot, 2005] . 9 See [Hadot, 2002] .
are based on knowledge gained through prolonged and hard work and self-improvement. This format of education required constantly man's self-education, significant internal concentration, renunciation of worldly pleasures, long and laborious work on himself, etc.
Technology of mass imposition of the cultural ideal on the basis of dogmas on the part of state institutions
New education opportunities were found out and began to be used firstly by the Christian theologians according to Plato's line. It was Origen who in the already proposed by Plato technology for achieving the cultural ideal of "man of faith" introduced two major changes: a) the possibility of achieving an ideal based not on knowledge, but dogmas; b) the necessity for spreading of education among the masses. Essentially, Origen's theory of education is the first use of neuro-programming technology through forming the masses' worldview. Origen's ingenious discovery was that he not only changed the basis of virtues: he replaced knowledge by dogmas, and that on the basis of that new construction he proposed the education technology that, on the one hand, was based on the authoritative ruling class of Plato's paideia-religion, and, on the other hand, was aimed at the education of the masses. That is why already in the early Middle Ages the educational institutions of the Ancient Greeks were closed, and Early Christianity opposed the culture of the masses to a highly rationalised culture of the educated elite [Platonov, 2013] .
Two centuries after Origen, Aurelius Augustine finally established a new format for education technology in the Middle Ages and its new goal. From communion to the lofty ideas that enabled man to gain power over himself; from mastering the knowledge and values of high culture, which, as a goal, were considered in the education in Antiquity, Augustine reduced the education goal to "…tracking down the truth through renunciation from the shackles of sensory knowledge to the contemplation of the Divine Essence and the beauty of the world through deepening into oneself, insights of inner knowledge. The latter is revealed through self-examination and renunciation from the sinful sensibility, which avoids the ascent to God as the source of truth and virtue" [Platonov, 2013: 101] .
Augustine finally established a new education technology, by which for millennia, up to the present days, Church and State have continuously been improving in practice. We will call it as the technologies of mass imposition of the cultural ideal on the basis of dogmas on the part of state institutions.
The new technology of education did not exclude technology that Plato offered. Rather on the contrary, as Pierre Hadot asserted: "...Christian spiritual exercises appeared only on the grounds, beginning in the second century, to present itself as a philosophy based on the model of the Greek one, that is, as a way of life, including spiritual exercises, borrowed from Greek philosophy" [Hado, 2005: 68] . The Church encouraged continuous and hard individual work on the perfection of the inner world. The difference was in the approaches and its final result: in Plato's view, self-perfection was the work with knowledge that led to the achievement of the ideal on the basis of knowledge, but in Augustine's view, it was the memorization of the doctrinal principles that were not subject to criticism (doubt), and in fact, they were considered the Divine Revelation, which was given to man by God in the already completed form. The education technology, proposed by Plato, set the highest goal before man -the attainment of the Divine, and awakened man's desire to attain it; the theory of education, proposed by Augustine, made society diligently memorize the dogmas established by the Church, as the dominant institution of state and spiritual power at that historical moment.
Man always received promised gifts for his obedience and diligence: "Then the LORD God took the man and put him into the Garden of Eden to cultivate it and keep it" (Genesis 2:15), Augustine reasoned about it in Book VIII, "The Literal Interpretation of Genesis." 10 According to Augustine, "man of faith", on the basis of which later the Christian theologians according to Plato's line built relationships within the Earthly City as well as between the City of God and the Earthly City, was man whose virtues were based on dogmas imposed by the church, that is, unconscious sets and stereotypes that did not require proof and explanation. Plato's (or rather, Socrates') belief based on knowledge as a way to find God, in Augustine's theory of education it was replaced by faith based on dogmas (just like Plato's understanding of the essence of areté (virtues) and many other things). That is why, in the most famous Plato's work "Republic," the consideration of "Politeia" and "Paideia" takes a central place, while in Augustine's "City of God" that is the most important of his work, two ideas are mainly considered: submission to God and the ruler ("Give to Caesar what is Caesar's, and to God what is God's (Matthew 22:21)), and the struggle against heresies (Coge intrare! 11 ).
Researching the problem of the influence of education on society, James Bowen proved that in the 14 th century Erasmus of Rotterdam and Martin Luther had already fully utilized the possibilities of education as a tool for preserving and disseminating religious beliefs, that is, as a technology of influence on the development of the society's worldview [Bowen, 2003] . The Inquisition and the Crusades, as a powerful punitive force, taught the Church to use education as a technology by imposing key markers of self-identification on society: the world picture, a philosophy of knowledge, the understanding of one's place at the scales of the Earth and the Universe, the meaning of life, the cultural ideal, values, etc. In general, this allowed the Church Fathers to manipulate public opinion and influence the development of the society' worldview.
Technology, established by the State, for the formation and development of the individual structure, functions and manifestations of the brain in ontogenesis, through the provision of general knowledge and information as services
A new world picture and new fundamental meanings of Being, connected with the development of Modern philosophy, radically changed the structure and functions of the moulding system in new generations' worldview. New educational institutions replaced episcopal (cathedral), monastic and secular schools and universities in the Middle Ages. Since the 19 th century, in the field of education, a number of major reforms were undertaken, which led to the establishment of national education systems, a weakening of the church's influence on the school system, and an increase in educational level. It was during this time that Friedrich Schleiermacher concluded that the philosophy of knowledge "Those who transform the Earth" led to the replacement of faith by reason and the Church by the State. According to Schleiermacher, these cardinal changes led to the fact that the University as a social institution began to mould not servants, but subjects, and education itself focused on the studying process of acquiring knowledge, rather than transferring its products.
12 Bill Readings revealed the social mission of the University, its historical periods and contemporaneity. He believed that it was the University as a social institution called upon to mould human need for continuous realization of inner creative possibilities, abilities and talents [Readings, 2010] .
In the book "Philosophy of Education on the basis of the New Cosmological Concept" published in 2010, in modern educational systems, the author highlighted two conditional models that were to some extent viewed in all modern educational systems: "EuropeanAmerican" and "Soviet". The author examined their characteristics, and also compared the features of their impact on the brain of the younger generations [Bazaluk, 2010] . We can conclude from this analysis that over the past 400 years the third brain neuroprogramming technology was discovered and put into practice. It was preceded by the following discoveries:
Firstly, at the beginning of the 20 th century, the abstract nature of Descartes' and Kant's views of "reason", which gave man the possibility to create and transform the world, thanks to the works of Sigmund Freud, Karl Jaspers, Carl Jung, Edmund Husserl and many others, passed into the scientific understanding of the neurobiology of brain, but at the beginning of the 21 st century it passed into the development and wide use of neuroprogramming programs. Starting with Dr. Francois Rabelais, a physician and teacher John Locke, a theologian and physician David Hartley, and others, and to Maria Montessori, Lev Vygotsky, Edward Edward Thorndike, Jean Piaget, Abraham Maslow, Carl Ransom Rogers, John Bowlby, Ogden R. Lindsley, Stephen R. Campbell and many others, physicians, psychologists and neuroscientists began to play a major role in the creation and development of the theories of education. The basis of modern theories of education is developed by the achievements in neuroscience and psychology.
Secondly, the Greek understanding of education that meant "deliberately moulding human character in accordance with an ideal,"
13 as a way of life, was changed. Modern development of theories of education allowed us to paraphrase "deliberately moulding human character" in neuro-programming through precise and consistent impact of the certain educational technologies on the complicating human brain in ontogeny.
14 Education began to be used as a means of manipulating the complicating human brain as well as micro and macrosocial groups. Moreover, the effectiveness through using educational technologies during throughout ontogenesis was proven, which led to the development of educational technologies aimed at brain neuro programming: from prenatal period until death. 15 We shall formulate this new technology of neuro-programming as follows: technology, established by the State, for the formation and development of the individual structure, functions and manifestations of the brain in ontogenesis, through the provision of general knowledge and information as services. In general, the open and widely used technology of neuro-programming in the last 400 years is nothing more than the modernized Isocrates' ideas. The rationalism of the Age of Enlightenment has finally supplanted Plato's ideas from the theories of education, transforming education into a public and private business in the 12 See [Readings, 2010: 110] . 13 The definition of Greek paideia by Werner Jaeger [Jaeger, 1946: xxii] sphere of economy, and the rising generation into the objects of purposeful or accidental psychological manipulation.
National security
Thesis of one of the authors, Vasyl Fatkhutdinov [Fatkhutdinov, 2017] , is devoted to the issue of national security. New foundations of The European Security Strategy, proposed in the book "The Theory of War and Peace: The Geophilosophy of Europe" by Oleg Bazaluk . The authors came to the conclusion that today there are two main paradigms of the interpretation of national security, according to which it is considered in the context:
1. National interests. 16 2. Basic values of society.
17
A security can be defined as the protection and safeguarding of national values from external and internal threats guaranteed by constitutional, legislative and practical system measures. According to the definition, the authors propose to provide such a classification of security in the form of threats to perceived values: external security is the protection of national values and lifestyles from threats coming from outside; internal security, which includes public relations connected with the prevention or elimination of the threat to life and health of people, their property (property) within the country. According to this provision, we can sum up awareness of public and national security as a kind of one common phenomenon. In a way, in our opinion, external security is the essence of national security, but internal is a public safety.
Security is often defined through the "state of defense" formula. 18 In our opinion, the narrowing of security only to the level of defense leads to the leveling of the concept of security, the degradation of proactive measures related to prevention, timely detection, prediction and influence on factors that can under certain conditions transform into potential threats.
It is necessary make consideration of safety through the category of "condition." For example, security is a condition that provides a sufficient economic and military power of a nation, the ability to counter the threats of its existence, that are coming from other countries and from within its own country. The national security also can be considered as a set of connections and relationships that characterize such a state of a person, social group, society, state, people, which ensures their perseverant and stable coexistence, satisfaction and realization of vital needs, the ability to effectively confront internal and external threats selfdevelopment and progress.
19
National security has ecological, economic, informational and even humanitarian components, but not all ecological, economic, informational and humanitarian issues can be considered in the context of national security. From our experience, it is inadmissible, for example, to change the content of the state's activities, which is to guarantee the rights and freedoms of citizens, for the sake of supporting a national producer or developing a national language. Obviously, such problems should be solved without the use of extraordinary powers of national security institutions.
Taking into account the above mentioned, we come to the conclusion that national security concerns all aspects of state defense, as well as some issues that belong to other areas of the nation's life. These issues should have the same signs of importance as armed forces.
